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ARTICLE INFO ABSTRACT 

 Research Aims:  This study aims to evaluate the implementation of the 
school digitization program using the Provus Discrepancy Evaluation 
Model, which emphasizes the analysis of the gap between established 
standards and actual conditions in the field. 
Design/methodology/approach: This study uses a descriptive evaluative 
approach involving school principals, teachers, and educational staff as 
respondents. Data was collected through observation, questionnaires, 
interviews, and relevant document analysis. 
Research Findings: The evaluation results show that the program design 
stage is excellent because it is in line with the school's vision and needs. 
The installation stage has a compliance rate of 84%, which means that the 
access infrastructure is adequate but needs to be improved. The process 
stage has a compliance rate of 76%, which means that implementation 
consistency is not yet optimal. The product stage has a compliance rate of 
80%, meaning that digitalization efficiency has improved, but the program 
needs to be strengthened. 
Theoretical Contribution/Originality: The impact of implementation can 
also be seen in increased administrative efficiency, data transparency, and 
communication. The most prominent gaps appear in the 
Process/Implementation stage, particularly in relation to uneven digital 
capabilities among teachers/staff, inconsistent implementation of SOPs, 
and technical-managerial coordination that is not yet fully optimized. In 
this context, policy evaluation serves as a strategic navigation tool that 
transforms findings of technical obstacles into a database for more precise 
and accountable synchronization of school digital governance. 
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Introduction 

Digitization at the junior high school level is a complex integration that relies 
not only on hardware aspects, but also on management readiness and operational 
procedures. The Discrepancy Evaluation Model (DEM) developed by Provus offers an 
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analytical framework for identifying gaps between program design standards and 
actual implementation in the field (Halima et al., 2025; Nurhadi et al., 2024). Through 
four main dimensions of design, installation, process, and product, DEM allows 
researchers to precisely map where systemic failures in school digitization programs 
lie (Hermawansyah et al., 2022). 

Previous studies have confirmed that digital leadership and technical 
infrastructure are the main pillars of successful modern school management 
(Irvansyah & Wijayanti, 2025; Primansyah et al., 2025). However, according to 
(Salsabila et al., 2024; Widiyaningtias et al., 2025), large infrastructure investments are 
often wasted if they are not accompanied by in-depth installation analysis and accurate 
technical condition documentation. This is exacerbated by the tendency for 
evaluations to be purely administrative in nature, without using validated instruments 
to measure the substantial utilization of technology  (Nasir, 2013; Zaelani et al., 2025) 

However, the current conditions at SMP Negeri 3 Luwuk Banggai show a 
discrepancy between the vision of regional digitization and operational reality. 
Although technological devices have been distributed, continuous monitoring 
mechanisms and standardized operating procedures (SOPs) for digital management 
have not been fully integrated. Existing evaluations have focused on the quantity of 
equipment owned, rather than on the effectiveness of management processes and 
educational services. 

Therefore, this study aims to conduct a comprehensive evaluation of the 
digitization program at SMP Negeri 3 Luwuk Banggai using the DEM approach. By 
comparing ideal standards and actual realizations through a multi-method data 
system, this study will not only produce objective non-conformity scores but also 
provide concrete policy recommendations in the form of SOP improvements (Adnan 
et al., 2022; Ambarfatih et al., 2025), teacher professional development, and 
infrastructure strengthening to ensure the sustainability of digital transformation in 
the school. 

Method 

This study was conducted at SMP Negeri 3 Luwuk because this school has 
implemented information and communication technology (ICT) in various aspects of 
school management so that the process supports the digitization program as explained 
(Creswell & Clark, 2017) that the selection of location must 

The sample in this study consisted of four people, namely the Deputy Principal for 
Curriculum, the Deputy Principal for Student Affairs, and the Mathematics Teacher, 
who, according to the researcher, were competent in the integration of technology in 
school management. The research data was obtained from primary data collected 
through observation, interviews, and questionnaires given to the principal, teachers, 
and administrative staff. 
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The evaluation analysis in this study refers to the Discrepancy Evaluation Model 
(DEM) developed by Malcolm Provus (Azmi, 2024; Halima et al., 2025; Provus, 1971) 
with a primary focus on comparing the designed standards and actual conditions in 
the field. This model consists of several phases, namely 

Stage 1: Design 

In terms of design, the main variables evaluated are the clarity of program planning 
and the suitability of the design to the needs of the school. Qualitative indicators 
observed include: (1) Clarity of Program Outcomes and Standards; (2) Stakeholder 
Involvement in Outcome Evaluation; (3) Suitability of Program Outcomes to School 
Needs; (4) Completeness of Implementation Results Documents and Data; (5) 
Integration of Technical and Managerial Results; (6) Budget and Resource Efficiency; 
(7) Program Sustainability and Impact on Schools; and (8) Coherence of Results with 
the Digital School Vision. 

Stage 2: Installation 

The installation dimension assesses the readiness of human resources, technical 
resources, and organizational resources in supporting program implementation. The 
main variables include infrastructure readiness, human resource capacity, and 
supporting policies that serve as enabling conditions. The indicators observed include: 
(1) Clarity of Program Achievements and Outcome Standards; (2) Stakeholder 
Involvement in Outcome Evaluation; (3) Alignment of Program Outcomes with School 
Needs; (4) Completeness of Implementation Results Documents and Data; (5) 
Integration of Technical and Managerial Results; (6) Budget and Resource Efficiency; 
(7) Program Sustainability and Impact on Schools; and (8) Coherence of Results with 
the Digital School Vision.  

Stage 3: Process 

At the process stage, the evaluation focuses on how the program is implemented in 
the field and how the actors interpret the process. The variables analyzed include the 
implementation of digital management, ICT-based administrative routines, and 
interactions between system users. Qualitative indicators include: (1) Clarity of 
Program Achievements and Outcome Standards; (2) Stakeholder Involvement in 
Outcome Evaluation; (3) Alignment of Program Outcomes with School Needs; (4) 
Completeness of Implementation Results Documents and Data; (5) Integration of 
Technical and Managerial Results; (6) Budget and Resource Efficiency; (7) Program 
Sustainability and Impact on Schools; and (8) Coherence of Results with the Digital 
School Vision. 

Stage 4: Product 

The product dimension assesses the results and impact of program implementation 
on individuals and school organizations. The variables explored are perceived 
benefits, changes in work behavior, and improvements in managerial effectiveness. 
Qualitative indicators include: (1) Clarity of Program Achievements and Outcome 
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Standards; (2) Stakeholder Involvement in Outcome Evaluation; (3) Alignment of 
Program Outcomes with School Needs; (4) Completeness of Implementation Results 
Documents and Data; (5) Integration of Technical and Managerial Results; (6) Budget 
and Resource Efficiency; (7) Program Sustainability and Impact on Schools; and (8) 
Coherence of Results with the Digital School Vision. 

All of these qualitative variables and indicators are linked through thematic linkage 
logic, whereby the results of the initial dimensions (design and installation) provide 
the context for interpreting the process and products. Thus, the evaluation results are 
not only diagnostic but also transformative, providing an overview of how schools can 
improve policy design and strengthen implementation practices in the future. 

Result and Discussion 

The Technology Integration Program in School Management at SMP Negeri 3 
Luwuk Banggai is part of this educational institution's strategic efforts to respond to 
the demands of digital transformation in education. In line with national policies on 
school digitization, this program is designed to strengthen data-based management 
capacity, improve administrative efficiency, and expand access to educational services 
in a transparent and accountable manner.  

The implementation of this program began in 2023 as a form of the school's 
commitment to accelerating the process of modernizing education management. The 
main focus of the program is directed at developing an integrated school management 
information system, covering the fields of academic administration, finance, 
personnel, and student services 

Program Design Stage 

Based on the evaluation results, the Program Design stage shows a very high 
level of conformity between the ideal plan and its implementation in the field. The 
Technology Integration Program in School Management at SMP Negeri 3 Luwuk 
Banggai has been systematically designed by taking into account the needs of the 
school and the direction of the education digital transformation policy. To provide a 
more detailed picture, the results of the program design stage assessment are 
presented in Table 1. 

Based on the table 1, it can be seen that all aspects of the assessment received high 
scores, with an overall average of 4.6 in the excellent category. The highest score was 
in the aspect of clarity of objectives and design suitability with the digital school vision, 
indicating that the school has a clear direction and strategy in program development. 
Meanwhile, a relatively lower score (4.4) was found in the aspect of budget and 
resource feasibility, indicating the need for increased efficiency in the distribution of 
financial and technical support. 

The results of the evaluation at the program design stage, which showed very high 
scores, are in line with the program evaluation principles proposed by experts. Chen 
(2022) in the concept of Theory-Driven Evaluation emphasizes that a program is 
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considered good if it has a clear logical model, namely a systematic relationship 
between objectives, inputs, processes, and outcomes. The finding that the aspect of 
clarity of objectives scored 4.8 proves that SMP Negeri 3 Luwuk Banggai has fulfilled 
this principle, as the program objectives are formulated in a specific and measurable 
manner and are in line with the school's digital vision. 

Table 1. Program Design Phase Evaluation Results 

No 
Assessment 

Aspect 
Average 

Score 
Category Description 

1 

Clarity of 
program 
objectives and 
standards 

4.8 
Very 
Good 

Program objectives are 
specific, measurable, and 
aligned with the vision of a 
digital school. 

2 
Stakeholder 
involvement in 
planning 

4.5 
Very 
Good 

School principals, teachers, 
and educational staff are 
actively involved in the 
program formulation process. 

3 
Design 
suitability for 
school needs 

4.6 
Very 
Good 

The program design is based 
on the results of an analysis of 
the school's internal needs. 

4 

Completeness of 
program 
components and 
documents 

4.7 
Very 
Good 

The document includes 
activity plans, 
implementation schedules, 
and evaluation indicators. 

5 
Budget and 
resource 
feasibility 

4.4 Good 
Funding sources are available 
with efficient utilization 
planning 

6 

Program 
continuity 
(sustainability 
plan) 

4.5 
Very 
Good 

There are plans for further 
training and maintenance of 
the digital system. 

7 

Design 
alignment with 
the digital school 
vision 

4.8 
Very 
Good 

Program design supports the 
direction of transformation 
towards technology-based 
schools. 

Source: Data Primer Setelah diolah, 2025 

In general, the program design stage is in the excellent category, with a compliance 
rate of around 90% of the ideal standard. This shows that the school already has a 
strong conceptual framework and work plan documents to guide program 
implementation in the next stage. Good design quality also forms the basis for the 
success of the subsequent stages (Karmila et al., 2024; Putrianingsih et al., 2021), as 
each element of the activities has been considered in terms of relevance, efficiency, and 
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sustainability. Therefore, it can be concluded that there is no significant difference 
between the design standards and the actual conditions in schools at this stage. 

Program Installation Stage  
The Installation Stage is the phase of preparing facilities, infrastructure, and 

human resources as prerequisites for the success of the program. Based on the 
evaluation results, this stage received an average score of 4.2, which is categorized as 
good. These results indicate that the school has prepared adequate technological 
infrastructure, but there are still some technical limitations that need to be improved. 
To provide a more detailed overview, the results of the program design stage 
assessment are presented in Table 2 below: 

Table 2. Program Installation Phase Evaluation Results 

No Assessment Aspect 
Average 

Score 
Category Description 

1 
Availability and 
functionality of ICT 
devices 

4.3 Good 
Computers, Wi-Fi networks, 
and servers are functioning 
optimally. 

2 
Equal access to 
infrastructure 

4.0 
Fairly 
good 

Internet access is not yet 
available throughout the entire 
building. 

3 
Technical support 
and maintenance 

4.1 Good 
There are internal technicians, 
but their numbers are limited. 

4 
Human resources 
training in the use of 
the system 

4.2 Good 
Teachers have undergone 
initial training in digital 
management. 

5 
Data security and 
management 

4.3 Good 
The system has data protection 
and automatic backups. 

Source: Data Primer Setelah diolah, 2025 

The results of the installation phase evaluation, which received an average score 
of 4.2 in the good category, show that SMP Negeri 3 Luwuk Banggai has prepared 
adequate technological facilities and infrastructure to support the implementation of 
the digital integration program. This condition is in line with Provus (1971)view in the 
Discrepancy Evaluation Model, which emphasizes that the installation stage must 
ensure that all inputs, devices, and supporting resources are in place before the 
program is run. Provus emphasizes that at this stage, evaluators need to compare the 
planned standards with the actual conditions to identify whether there are minor 
discrepancies that can still be corrected without hindering the main implementation 
of the program. A score of 4.2 indicates that most standards have been met, with a few 
minor discrepancies that can still be addressed through internal improvement policies. 
Fullan (2016) states that the success of digital transformation in schools is highly 
dependent on infrastructure readiness and the availability of stable technology. In 
addition, Santoso & Heriyanto (2025) explain that a school's readiness to adopt 
technology is not only determined by the number of devices, but also by technical 
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support and system maintenance capacity. The argument from Ottenbreit-Leftwich et 
al. (2010) also emphasizes that technology will not have a significant impact without 
the readiness of its users' competencies. From the perspective of data security, Ujung 
& Nasution (2023) emphasize the importance of data protection systems, automatic 
backups, and standardized security policies in supporting the implementation of 
educational technology. 

The results of the installation phase evaluation, which received an average score 
of 4.2 in the good category, show that SMP Negeri 3 Luwuk Banggai has prepared 
adequate technological facilities and infrastructure to support the implementation of 
the digital integration program. This condition is in line with Provus' (1971) view in 
the Mismatch Evaluation Model, which emphasizes that the installation phase must 
ensure that all inputs, devices, and supporting resources are available before the 
program is run. Provus emphasizes that in this phase, evaluators need to compare 
planned standards with actual conditions to identify whether there are minor 
discrepancies that can still be corrected without disrupting the main implementation 
of the program. A score of 4.2 indicates that most standards have been met, with some 
minor discrepancies that can still be addressed through internal improvement policies.  
Fullan (2016) states that the success of digital transformation in schools is highly 
dependent on infrastructure readiness and the availability of stable technology. In 
addition, Santoso & Heriyanto (2025) explain that a school's readiness to adopt 
technology is not only determined by the number of devices, but also by technical 
support and system maintenance capacity. The argument from Ottenbreit-Leftwich et 
al. (2010) also emphasizes that technology will not have a significant impact without 
the readiness of its users' competencies. From a data security perspective, Ujung & 
Nasution (2023) emphasize the importance of data protection systems, automatic 
backups, and standardized security policies in supporting the implementation of 
educational technology. 

The results of the installation phase evaluation align with applicable theoretical 
standards. The readiness of physical facilities, technical support, human resource 
training, and data security indicate that the school has met most of the basic 
installation requirements, while the gaps found are only minor incompatibilities that 
can still be strategically overcome through improved network access, the addition of 
technicians, and further training. Therefore, the results of the installation phase 
evaluation are considered valid and in line with the academic literature on technology 
implementation readiness in educational environments. 

Process Stage 

The Process Stage is the core of program implementation, where the 
effectiveness of digital system application is tested in school operations. Based on the 
evaluation results, this stage received an average score of 3.8, which is considered 
fairly good. This result indicates that program implementation has been running 
according to plan, but has not been consistent across all work units. To provide a more 
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detailed picture, the results of the program design stage assessment are presented in 
Table 3. 

Based on the table 3, the results show a moderate discrepancy, which is mainly 
caused by variations in digital competence and user discipline. Some teachers have 
consistently adopted digital systems, while others still use manual methods. 
Monitoring has not been carried out in real time, so the effectiveness of supervision 
has not been optimal. Thus, this stage requires intervention in the form of further 
training, digital supervision, and incentives for consistent use of the system. 

Table 3. Process Stage Evaluation Results 

No Assessment Aspect 
Average 

Score 
Category Description 

1 
Consistency in 
implementing digital 
SOPs 

3.9 
Fairy  
Good 

Procedures are being 
implemented, but are not yet 
uniform across units. 

2 
Teacher and staff 
involvement 

3.7 
Fairy  
Good 

Some teachers are not yet 
actively using the digital 
system. 

3 
Supervision and 
monitoring of 
implementation 

3.8 
Fairy  
Good 

Supervision is not yet fully 
data-driven. 

4 
Work and time 
efficiency 

3.9 
Fairy  
Good 

Efficiency has improved, but 
data input is still slow. 

5 
Digital communication 
and coordination 

3.7 
Fairy  
Good 

The online platform is not 
yet being used optimally. 

Source: Primary Data After Processing, 2025 

When viewed as a whole, the results of the process evaluation show a 
discrepancy model, indicating that the program implementation is on the right track 
but requires strengthening interventions. Theoretically, this is in line with Provus 
(1971) evaluation model, which views discrepancies as important information for 
improvement, rather than program failures. Therefore, according to the statements 
(Sahudi, 2025; Sumua et al., 2025), recommendations in the form of further training, 
digital supervision, and incentives for consistent users are in line with the solutions 
recommended in the literature on change management and educational technology 
integration. Thus, the results of the process evaluation are not only valid but also 
consistent with the theories and research of experts, indicating that the program 
implementation is in a period of adaptation and requires stronger change management 
strategies to achieve optimal effectiveness. 

Based on the table above, the results show moderate discrepancies, mainly due 
to differences in digital competence and user discipline. Some teachers have 
consistently adopted digital systems, while others still use manual methods. 
Monitoring has not been carried out in real time, so the effectiveness of supervision 
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has not been optimal. Therefore, this stage requires intervention in the form of further 
training, digital supervision, and incentives for consistent use of the system.  

The findings regarding moderate discrepancies at the installation stage indicate 
a structural deficit in the organization's readiness for digital transformation. Referring 
to Provus Discrepancy Evaluation Model (DEM) framework, the installation phase 
should ensure that all instruments, both technical and human resources, are calibrated 
according to the initial design standards. However, the emergence of digital 
competency polarization among users shows that the technology diffusion strategy 
has failed to mitigate adoption barriers at the grassroots level. As explained in the 
Diffusion of Innovations theory by (Nareswari & Hafidz, 2025; Rogers, 2003), the 
failure to reach laggards or manual users is not merely an individual technical 
problem, but rather a systemic failure to create an inclusive digital ecosystem, which 
actually widens the gap between adaptive and resistant groups. 

As a policy implication, proposed interventions that rely solely on training and 
incentives risk getting stuck in superficial solutions that fail to address the root of the 
problem. This phenomenon often leads to what Pfeffer & Sutton (2000), 2000) refer to 
as the Knowing-Doing Gap, where organizations have knowledge about technology 
but fail in its practical execution (Haamann & Basten, 2018). Training without 
restructuring monitoring protocols will only add to the cognitive burden without 
changing the work culture. Therefore, it is necessary to integrate extrinsic motivation 
(incentives) with a systematic redesign of digital governance. Without improvements 
to the control structure and operational standardization, these transformation efforts 
will only result in fragile symbolic compliance that is unsustainable in the long term. 
Additionally (Sahudi, 2025; Sumua et al., 2025), recommendations for advanced 
training, digital monitoring, and incentives for consistent users are in line with 
solutions recommended in the literature on change management and educational 
technology integration. 

Product Stage 

The Product stage assesses the actual results and impact of program 
implementation on school management effectiveness. Based on the evaluation results, 
this stage received an average score of 4.0 (good category). The program has been 
proven to have a positive impact on administrative efficiency, information 
transparency, and school data accuracy. To provide a more detailed picture, the results 
of the program design stage assessment are presented in Table 4. 

Based on the results in the table 4, the product stage shows encouraging results. 
The use of digital systems has improved administrative efficiency and communication 
between units. However, the sustainability of the program still depends on technical 
support and leadership commitment to updating the system and conducting regular 
training. Thus, the product stage shows minor discrepancies, as the final results have 
met most expectations, although there is still potential for improving the sustainability 
of the system in the future. 
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Suharti & Mariam (2025) explain that the digitization of educational 
administration consistently improves work efficiency through process automation, 
data redundancy reduction, and service flow acceleration.  Furthermore, (Bush & 
Glover, 2025) state that the use of school information systems can strengthen 
transparency and accountability, as data is organized in real time and is easily 
traceable. In the context of user satisfaction, (Davis, 1989) through the Technology 
Acceptance Model framework emphasizes that user satisfaction and acceptance are 
highly dependent on perceptions of ease of use and system benefits. Fullan (2016) 
emphasizes that the sustainability of educational technology innovation is greatly 
influenced by school leadership support in providing training, updating equipment, 
and strengthening digital culture. 

Table 4. Product Stage Evaluation Results 

No Assessment Aspect 
Average 

Score 
Category Description 

1 
Improved work 
efficiency 

4.1 Good 
Faster and more accurate 
administrative processes 

2 
Transparency and 
accountability 

4.2 Good 
More transparent and 
measurable school reporting 

3 
User satisfaction 
(teachers and staff) 

3.9 
Fairy 
Good 

Most users are satisfied with 
the system 

4 
System and service 
sustainability 

3.8 
Fairy 
Good 

Requires device updates and 
routine maintenance 

Source: Primary Data After Processing, 2025 

Based on these experts' perspectives, the results of the product stage evaluation 
can be categorized as minor discrepancies, because most of the program results are in 
line with the planned standards and expectations, but there is still room for 
improvement, especially in terms of technical sustainability and long-term managerial 
support. Thus, the findings in the evaluation table are not only empirically valid but 
also consistent with theory and the latest research results. 
Discrepancy Analysis 

Discrepancy analysis is conducted to assess the extent of the difference between 
the ideal conditions set out in the program design and the actual results found during 
implementation in the field. This analysis is central to the Discrepancy Provus 
Evaluation Model, because through the identification of discrepancies, evaluators can 
determine which areas are effective and which areas still need improvement. In the 
context of this study, the discrepancy analysis covers four main dimensions, namely 
Program Design, Installation (Resources and Infrastructure), Implementation Process, 
and Products (Program Outcomes and Impact). 
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To gain a comprehensive understanding, a comparison was made between the 
ideal standard (maximum score of 5.0) and the actual results of each stage. The results 
of this comparison are presented in Table 5. 

Based on the table 5, the results of the gap analysis in the Technology 
Integration Program in School Management show that the level of conformity between 
the ideal standard and the actual conditions reached an average of 83%, which is 
classified as effective. This finding is in line with the basic principles of the Provus Gap 
Evaluation Model, namely that the smaller the gap between the standard and actual 
performance, the higher the level of program effectiveness. According to Provus 
(1971), the key to evaluation is to identify gaps that can still be systematically improved 
to ensure program sustainability. 

Table 5. Discrepancy Analysis Results 

N
o 

Evaluation 
Stage 

Ideal 
Standa

rd 

Actu
al 

Scor
e 

Differe
nce 

(Gap) 

Percenta
ge of 

Conform
ity 

Discrepa
ncy 

Category 

Interpretatio
n 

1 
Program 
Design 

5.0 4.6 0.4 92% 
Very 
Small 

Design is in 
line with the 
school's 
vision and 
managemen
t needs. 

2 

Installation 
(Facilities and 
Human 
Resources) 

5.0 4.2 0.8 84% Small 

Infrastructu
re is 
adequate, 
but access 
needs to be 
improved. 

3 
Process 
(Implementat
ion) 

5.0 3.8 1.2 76% Medium 

Consistency 
in 
implementa
tion and 
user 
engagement 
is not yet 
optimal. 

4 
Product 
(Results and 
Impact) 

5.0 4.0 1.0 80% Small 

Efficiency 
has 
improved, 
but program 
sustainabilit
y needs to be 
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strengthene
d. 

Source: Primary Data After Processing, 2025 

At the Program Design stage, the level of conformity reached 92%, indicating 
that the planning documents had been prepared realistically and in accordance with 
needs. This finding is reinforced by Ornstein & Hunkins (2018), who emphasize that 
good, needs-based program design is the most decisive factor in the successful 
implementation of educational innovation. They state that clear design will minimize 
the risk of gaps at the implementation stage. Therefore, the very small gap (0.4) at the 
design stage indicates that the program's foundation has been well formulated. 

The Installation stage, with a compliance rate of 84%, shows that facilities, 
infrastructure, and human resource support are adequate, although the distribution of 
technical capacity still needs to be improved. This is in line with the opinion of Consoli 
et al. (2023), who emphasize that successful technology implementation is not only 
supported by hardware but also by the adaptability and digital habits of its users. 
Therefore, the small difference (0.8) found reflects the real condition that technological 
readiness encompasses both physical aspects and user competence. 

In the Implementation Process stage, the largest difference (1.2) and a 
compliance rate of 76% indicate the need to strengthen consistency in implementation. 
These findings are in line with Fullan's (2016) analysis, which states that technology-
based change in schools is often hampered by uneven adoption rates among teachers 
and weak data-based monitoring mechanisms. Fullan (2016) emphasizes the 
importance of ongoing guidance and instructional leadership to ensure that 
technology is used optimally. Therefore, the moderate imbalance at this stage is 
reasonable and can be overcome through strengthening digital capacity and 
monitoring. 

Meanwhile, the Product stage, with a compliance rate of 80%, shows that this 
program has had a real impact on administrative efficiency and data transparency, 
although efforts to improve sustainability are still needed. These findings are in line 
with reports (Nuryana et al., 2024; Syahputra et al., 2025) stating that digital systems 
have been proven to improve work efficiency, but their sustainability is highly 
dependent on continuous updates, technology maintenance, and leadership 
commitment to providing training. 

 Therefore, the 1.0 discrepancy at the product stage can be categorized as small 
to moderate and can be minimized with policies to improve system quality on a 
regular basis. Overall, the results of the nonconformity analysis, which showed a 
compliance rate of 83%, support the statement that this program has been running 
effectively, in line with Provus' (1971) view that a small discrepancy indicates the 
success of the program in meeting standards. 
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However, this success must be followed by a strategy of continuous 
improvement, as emphasized by Deming (1986), who states that sustainability in 
quality can only be achieved through continuous evaluation and improvement. 

Therefore, the policy that can be adopted is that schools must integrate rigid 
formal standardization policies with performance-based digital culture restructuring. 
The administrative mandate that eliminates the dualism of manual methods must be 
followed by the implementation of a Digital Monitoring Dashboard as a proactive 
Early Warning System, so that the supervisory function is transformed from a mere 
administrative routine into real-time and responsive quality control. Simultaneously, 
to mitigate the knowing-doing gap, interventions must shift from conventional 
training to peer-mentoring mechanisms and incentive recalibration based on data 
accuracy and consistency, thereby creating a digital ecosystem that intrinsically forces 
permanent continuous improvement. 

Conclusion 

The Technology Integration Program at SMP Negeri 3 Luwuk Banggai in 2025 
has generally been implemented according to standards, especially in the design stage, 
which shows excellent planning and is in line with the vision of a digital school. The 
impact of implementation can also be seen in increased administrative efficiency, data 
transparency, and communication. The most prominent gaps appear in the 
Process/Implementation stage, particularly related to the uneven digital capabilities 
of teachers/staff, inconsistent implementation of SOPs, and technical-managerial 
coordination that is not yet fully optimal. Conversely, the design and installation 
stages show the lowest level of gaps. Recommendations for future researchers include 
expanding the research object to other schools at the district or provincial level to 
obtain a comparative picture of the effectiveness of school management digitization 
programs. 
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